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Q’s Personal Profile 

 11 years old 

 Entering grade 6 at a school for children with learning disabilities (small class sizes, multi-

modal teaching, increased one to one time, repetitive teaching/ “over-teaching”) 

 Lives with mom and dad 

 No siblings 

 Abnormal nasal airflow pattern 

 Assessment summaries: 

o Central Auditory Processing disorder (November 2011) 

o Articulation disorder diagnosis (March 2012) 

o Diagnosed with ASD at the beginning of grade 5 (September 2012) 

o Psychoeducational assessment (March 2012) summaries below: 
 

WISC-IV Summary 

Verbal 
Comprehension 

19%ile Low average 

Perceptual 
Reasoning 

55%ile Average 

Working 
Memory 

27%ile Average 

Processing 
Speed 

Coding  >1%ile N/A 
(discrepancy in 
subtest scores) 

Symbol  37%ile 

  

 

Strengths Needs 

 Visual-spatial skills 

 Average reading comprehension abilities 

 Computers 
o Minecraft (video game) 
o Typing skills 
o Interactive online games 

 Aware of and hurt by social rejection at 
school – wants to “fit in” 

 Likes movies 

 Enjoys writing stories 
 

 Visual-motor dexterity  

 Fine motor control 

 Social-emotional skill training 

 Direct, focused instruction in math 

 Quiet and calm classroom environment 
(auditory sensory issues) 

 Visual representation (auditory 
processing difficulties) 

 Extra time for processing verbal 
information 

 

 

WIAT-III Summary 

Reading 
Comprehension 

37%ile Average 

Problem Solving 3%ile Poor 

Word Reading 23%ile Low average 

Pseudo Word 
Decoding 

9%ile Low average 

Numerical 
Operations 

9%ile Low average 

Spelling 13%ile Low average 

Math 5%ile Poor 

Math Fluency 1%ile Very poor 



Q’s ASD Profile 

Summary of ADOS-3 Summary of ADI-R 

 Talked at length about 
interests without checking 
in with the listener 

 No interest shown in the 
examiner nor did Q ask any 
questions of the examiner 

 Made eye contact when 
making requests 

 Reduced eye contact when 
talking about own interests 

 Restricted social overtures 
– at times awkward 

 Intruded on personal space 

Social domain: 

 Less direct gaze and social smiling 

 Diminished range of facial expressions 

 Few friendships 

 Atypical responses to approaching other children 

 Less sharing and shared enjoyment 
Communication domain: 

 Less gestures 

 Less reciprocity in conversations 

 Minimal small talk 

 Less imitation 
Behaviour domain: 

 Slightly unusual interests 

 Sensory issues 

 Rituals 

 No repetitive behaviour 

 Presented as significantly immature 

 “bothered people until they let me play” 

 Seemed quite social in orientation and was aware of and hurt by social rejection at school 

 
Social Interaction: 

 



Communication: 

 
Behaviours/Emotional Functioning: 

 



Self-determination and Independent Living: 

 
Cognition: 

 



Other Health Factors: 

 

 

Assessments to administer in September: 

The following assessments should be undertaken in September to provide a baseline of acquired skills 

and those that need to be addressed further.  These documents will provide information that will help 

create the IEP to ensure the classroom is set up to best meet the needs of all pupils.  Due to the 

profiles of the children who attended the school, many of these observation checklists will be utilized 

for all pupils in the class.  Awareness of the skill level of all pupils in the social domain will allow for 

lessons to purposefully address common areas of need as well as those specific to each pupil.  

Support provided can be meaningfully adapted to the functional level of each student and will assist 

those who work with each child to not only have a better understanding of the areas of strength and 

need but will create a clearer picture of next steps.  These observations will allow each child’s team to 

collaborate more effectively and will provide a common language for all adults that interact with the 

pupils. 

 

 School participation checklist 

 Participation in group work checklist 

 Class participation checklist 

 



 

 
 

 

 

 

 

 



Grade 6 Sample Lesson Plans 

Math 

Curriculum Reference: 
A1 demonstrate an understanding of place value for numbers greater than one million. 
 

Learning Objective: 
To demonstrate understanding of place value to one thousand.  
 
(Introduction to place value to determine level of student understanding; to serve as planning guide 
for the unit of work.) 
 

Social Goal for Q: 
*This would be linked to an IEP goal.* 
 
I feel that social relationships and belonging is most critical for Q (and his peers) at this time.  Kluth 
(2010) and Kagan & Kagan (2009) present many practical ideas for teachers to create conditions in 
a classroom that provide opportunities for building relationships and the skills necessary to maintain 
them.  A meaningful social goal will be included in each lesson that will be connected to the needs of 
the student.  Social skills will be explicitly taught to the class through role play, social stories and 
cooperative learning lessons. 
 
To take turns with his partner.  Sharing his ideas and then listening to his partner when they share 
their ideas. 
 

Success Criteria: 
ALL students must have 3 representations for each number and be able to show their partner their 
ideas. 
MOST students should work with numbers into the thousands with 3 or more representations for 
each number and take turns sharing and listening when showing their ideas. 
SOME students could work with numbers up to one million and show active listening (eye contact, 
body orientation, nodding) when their partner is sharing. 
 

Lesson Content and Adaptations: 
 

1. Check baseline understanding of number by asking how many ways can you represent/show 
the number 13? (place value blocks, numerals, 12+1, tally, $13.00, etc.)   Go through a few 
examples as a class, students using their whiteboards to show their thinking. 



 
 

2. THINK-PAIR-SHARE: Students THINK about what they know or have learned about the topic 
for a given amount of time.  Each student should be PAIRed with another student.  Students 
SHARE their thinking with their partner, discuss ideas, and ask questions of their partner 
about their thoughts on the topic (Kagan & Kagan, 2009). 
 
(Students will all receive explicit teaching of this learning structure, with role playing of each 
stage.) 
 
Students will be given a set time (with a visual countdown timer on the SMART board) to 
record their own ideas.  They will then share what they have done with a partner and will 
add to their own work as new ideas are introduced. Repeat with a few numbers, adjusting 
difficulty level as necessary. 

 
3. Students will be given a challenge number (based on skill level shown during partner work) 

to represent with their partner using the same ideas practiced together. 
 
Additional Adaptations for Q by: 

 Content 
If Q demonstrates he cannot yet be successful with three digit numbers, he can go back to 
one or two digit numbers as necessary until his instructional level is established.  The 
success criteria would be adapted to include his functional level.  As place value is very 
abstract, many visual representations of number will provided throughout the lesson and 
unit, modelling as needed.  

 Process 
Q may require extra modelling in turn taking, sharing, listening and acceptable comments to 
make regarding his partners ideas.  A visual step-by-step (words and pictures) of the process 
(THINK-PAIR-SHARE) would be available and Q would be shown how to use the checklist to 
support his interactions.  Allow Q to share his ideas first. 

 Product 
Providing manipulatives for Q to place on his paper rather than having him write/draw may 
support his demonstration of understanding.  As Q likes using a computer, he could present 
his work on a laptop rather than paper.  Q enjoyed representing his ideas with modelling 
clay in the previous year so this could also be an option. 



Language Arts 

Curriculum Reference: 
C3 Write a variety of imaginative writing (poems) featuring well-developed ideas through the use of 
sensory detail. 
 

Learning Objective: To make observations using all five senses to create a poem. 
 

Social Goal for Q: 
*This would be linked to an IEP goal.* 
 
To use positive comments when sharing with his partner. (Provide phrases he could use and role 
play will have been carried out prior to using this with his peers). 
 

Success Criteria: 
ALL students must make at least 1 observation for each sense. 
MOST students should have more than 1 observation for each sense. 
SOME students could include figurative language to describe each sense. 
 

Lesson Content and Adaptations: 
1. Read some example poems that use the senses for descriptions.  Have students draw/ 

model/record any images that come to mind.  Share with a partner. 
 

2. Explain that we are doing a senses investigation to help with our poetry today.  Take the 
class outside.  Using their recording sheet, focus on each sense, one at a time.  Children find 
their own space on the playground and look around them (see).  Then they record on the 
sheet what they see Repeat this with the other senses. 

 

 
 

3. Return to the classroom and share with a talk partner what they recorded. 
 

4. Students use their observations to write a simple poem. (I see, I hear, etc.).  Encourage use 
of word books for descriptive language. 

 
 



Additional Adaptations for Q by: 

 Content 
Provide a copy of the poems being read on the SMART board or provide a copy for Q to look 
at as it is read. 

 Process 
Q could use the class camera to take a photo of what he sees/hears/feels etc. rather than 
writing his answers.  He could also use the laptop to type his observations as he enjoys using 
the computer and is able to  

 Product 
Q could type his poem, following a template.  A word book would be available for reference 
to assist Q in adding in adjectives to describe his observations.  He could then post his poem 
to his blog page. (All students will have a blog to serve as a portfolio throughout the year.) 

 

Health and Career Education 

Curriculum Reference: 
C1 describe the benefits of attaining and maintaining a balanced, healthy lifestyle, including the 
benefits of being physically active, healthy eating practices and an emotionally healthy lifestyle. 
 

Learning Objective: 
To identify the food groups and the correct portions for a child in grade 6 to have every day. 
 

Goal for Q: 
*This would be linked to an IEP goal.* 
 
To give one star (positive comment) and one wish (something they could try to do differently next 
time) to a peer after listening to their presentation. 
 
To listen to one peers star and wish on his own work without losing his temper. (This would only be 
included in the lesson with prior role play and modelling with Q.) 
 

Success Criteria: 
ALL students must identify each of the food groups. 
MOST students should provide at least 2 examples of foods from each group. 
SOME students could identify portion sizes and nutritional value for each food group. 
 

Lesson Content and Adaptations: 
1. Using the following website, children will investigate Canada’s Food Guide to determine what foods 

they should be eating and how much of each food group they should eat to be healthy. 
http://www.hc-sc.gc.ca/fn-an/food-guide-aliment/tour/food_guide-eng.php 

 
2. Using the provided guiding questions, children will tour the food guide.  To present their findings, 

children will create a summary (PowerPoint presentation, poster, story, menu, rap, collage) to share 
with the class. 
 
Guiding questions: What are the food groups?  Give at least 2 examples of foods in each food group.  
How much of each food group should someone your age eat every day? 

 

http://www.hc-sc.gc.ca/fn-an/food-guide-aliment/tour/food_guide-eng.php


3. Students will generate a star and a wish for at least 2 peers following their presentation.  Brainstorm 
some examples of “good” star and wish comments and display these during sharing time.  Model 
thoughtful comments to the students following each presentation. 

Additional Adaptations for Q by: 

 Content 
As Q enjoys computers and is able to use this tool independently, he should not need any 
further content adaptations.  The website is “child-friendly” with many visuals so Q should 
be able to access the information directly from the website. 

 Process 
Provide Q with a template to fill in (electronically) with the guiding questions.  Teach Q how 
to take screen shots and to copy and paste images.   

 Product 
Allow Q to choose how he would like to represent his findings and support him in this choice 
(specific program features, shortcut keys, etc.) 
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