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Q’s Personal Profile

e 11vyearsold

Amy Johnstone

July 12, 2013

e Entering grade 6 at a school for children with learning disabilities (small class sizes, multi-

modal teaching, increased one to one time, repetitive teaching/ “over-teaching”)

e Lives with mom and dad

e Nosiblings

e Abnormal nasal airflow pattern

e Assessment summaries:

o Central Auditory Processing disorder (November 2011)

o Articulation disorder diagnosis (March 2012)

o Diagnosed with ASD at the beginning of grade 5 (September 2012)

o Psychoeducational assessment (March 2012) summaries below:

WISC-IV Summary

WIAT-III Summary

Verbal 19%ile Low average Reading 37%ile Average
Comprehension Comprehension
Perceptual 55%ile Average Problem Solving 3%ile Poor
Reasoning Word Reading 23%ile Low average
Working 27%ile Average Pseudo Word 9%ile Low average
Memory Decoding
Processing Coding >1%ile N/A Numerical 9%ile Low average
Speed Symbol 37%ile (discrepancy in Operations
subtest scores) Spelling 13%ile Low average
Math 5%ile Poor
Math Fluency 1%ile Very poor
Strengths Needs

e Visual-spatial skills

Average reading comprehension abilities
Computers

o Minecraft (video game)

o Typing skills

o Interactive online games
Aware of and hurt by social rejection at
school — wants to “fit in”
Likes movies
Enjoys writing stories

Visual-motor dexterity

Fine motor control

Social-emotional skill training

Direct, focused instruction in math
Quiet and calm classroom environment
(auditory sensory issues)

Visual representation (auditory
processing difficulties)

Extra time for processing verbal
information




Q’s ASD Profile

Summary of ADOS-3 Summary of ADI-R
e Talked at length about Social domain:
interests without checking e Less direct gaze and social smiling
in with the listener e Diminished range of facial expressions
e Nointerest shownin the o Few friendships
examiner nor did Q ask any e Atypical responses to approaching other children
questions of the examiner e Less sharing and shared enjoyment
e Made eye contact when Communication domain:
making requests e Less gestures
* Reduced eye contact when e Less reciprocity in conversations
talking about own interests e Minimal small talk
e Restricted social overtures e Less imitation
— at times awkward Behaviour domain:
¢ Intruded on personal space e Slightly unusual interests
e Sensory issues
e Rituals
e No repetitive behaviour

e Presented as significantly immature
o  “bothered people until they let me play”
e Seemed quite social in orientation and was aware of and hurt by social rejection at school

Social Interaction:

DESCRIPTION OF DOMAIN &
POSSIBLE SOURCES OF A B C
INFORMATION ! -
Social Emotional Reciprocity - ‘The student’s level of fun ctioning
Sympathizes and empathizes with o o
dbersinannitve Gveand | Studant exhibits mid impaiments in opat et of it bt o inonsiy | Sanifcant imoaiment f functioing occurs
ke’ fashion el uides sodial | funcfioning occasionally andinfermitently. | e nng. acrss muitiple setings
inleracion e.q. desire b ploase andnot necessanly in every sefing.
others, concem about effects of O Somedificulies with sccialndes {lum baking, | O Ongaing diffculbes with social nes flum O Severe and suslained delays wih sodialy
Behaviours on othess) sharing, andfor inifiafing and maintaining taking, shadng, understanding emofions adaplive behaviours and responsiveness, and
Social Awaraness — Understainds interachions and comversalions. and pers peciives ol others) and with with social inlecciion in a variely of
e point of view of others O Engages ohers around shared narmow initialing and maintining interackons and envirorments. Lacks madesty.
Social Imitation - Copies he ilerests bu has dificulty engaging comversaions. O Extremely unusuad socid play of ne peiend play.
achns and alludes of oters interaciivaly, accepls passive role in play, O Soaal play frequenty sgid, repefilive and O Does not bbuch o playwith bys. Engages in sell
~Joint Attention plays beside (rather han with) and seems nat routine. Aware of oters but usually does stmulatory behaviour notinvohving toys (e.g.,
Symboalic play 1o natics if others ane nol inessted. not enter o piay with athers fea., stares alloys).
Foms relaionships with peers | 0 Oecasibnal inconventional play with loys walkthes ofer childran). O Serously impaised non-verbal behaviours.
Anitiates social interactions and {e.9., lining up boys). 0O Frequently uses loys in vary O Extreme aloalness fsevere witidrawalisell
responds O Some diffculty undes tanding and using non uneonvenmal ways (a.g., Bnes up loys, Esdaton, appears 1o be oblivious or unawans of
Seeks to share social vaal behaviows fo g limiled faca stacks blocks). olhers.
experiences with others opressions and gestines, eye contact) O Ongaing impairments wih non verbal O Messes conlextial cues and doas not adjust
£ O Someshyness and avadance of behaviours (e . dumsy, napgropéate socidl Binguage and behaviowr 1o varying
=  POSSIBLE SOURCES OF mlabonships, bul does inleract socially with bodylanguage and expmssions, diSculty conlexts and people 5o behaviour ks Fequanly
= INFORMATION S0 PR, recognizing of respanding 1o dlhers apgropriate of embarassing
Z | Flermeew O Inifiales inleraclions and respands in sodal exressions of emobions) may make O Doss nol engage in socially inferacive achvilies,
é ADOS Autsm Diagnostic nferaciions, bul in an unuswal manner {odd shudent appear nsensifive. or form even limiled peer friendships.
= Observabion Scale) Recirocal Bnguage, fixalihg on imited ogicsiacivilies . O Considerable abohess, buldoes engane | O Seldom imilales othes (vabally andior non-
% | Sodal neracton Sublsst slly or immatum behaviours). in some degree of sodially inleraclive vedhaly) sevemly imiting funclionaily.
= ADIR (Autsm Diagnoste O Some dificulty imitaing dthers verbally andfor aciviies with some people. O Delached fom the feelings of ohers.
_ﬂ: Intanview-Revised) Cusent nenverbaly. Imitaion may ba delayed o O Ongeing dificulies wih sporlnecus O Litthe er no understanding of he menldl shalss
= Behaviour: Quaitave saraotyped. verhal andior nonverbal imitabon of fntentons, balifs, desires) of ohess .
= | Abnormalibiesin Reciprocal Socal O Some dificulty empahizing and having insight behaviours. imitafion may be mechanical.
%  Inleradion il he fealings of dhers. Some miled O Mayoffend o antagorize olhers due ko
AABS (Vineland Adaplive inlerest in what others find inlerasting onos social diffculbes.
Behaviour Scales) e task demands are undersiood. O Ongang dificues inderstanding other's
SI8-R (Scales of Independent O Wishes to 8 in" but may not. howghts and leelings. Ramly discusses
Behaviour-Revised) - Socid personal fedings of how hay babave
Inferaction and Communicaion ofers perceive himber, Sodal
Siis inleraclions are usually one-ided.
ASIER-2 (Aulism Screening for Examples of Supports
Education Plaming) 0 Small group nstruchion o ndivdualized 0 Smal group mstuclion of indhaduaized 0 Requiees drect indiidualized insruction and
Flay Assessmant nsirucdion infermitiently fimughout the year. instruciion on an ongoing basis intensive praciice in most'al social sibualions.
Other O Some cueing, direct instruction and suppor froughout the vear. O Spechc, inlensive ndividuakred suppod
rquined. O Reqular cusing, directinskruchon and mquired for sludentlo mspond o engage.
O Social skills groups, dendship gnoups support O Al social stuwbons requine madiabon.
O Addiional supervision duding some O Inlegmied play groups, socidl siories,
insiriciured Bmes. wisual seripts, regular mhearsal,
embedded routines.
0O Addisonal supewision during many
unstructumd mes, paricuarty in sodal
sitiations.




Communication:

DESCRIPTION OF DOMAIN &
POSSIBLE SOURCES OF

INFORMATION A B C
Receptive & Expressive The student’s level of functioning
‘Communication — Understanding o B A history and ikelihood of ongoing
and using spoken language as a fn‘g‘?""_‘”’m“‘”_’m ”“'”‘“":”‘“'”’ impaimment of funcfioning, but low Significant imp aiment of fncioning
todl for communicaton fundioning occasknally an infensity and naf necessanly in every occurs across multiple seffings
AUnderstanding body language | Iniemiently. sefting
and facial axpression T Usudly communcals sxperences, 1 Sometmesmiract and alanos b 0 Reraly mitais or allamgs © communicale
ﬁm“’:’:‘“ """‘:"1"’:“'!; hiterests, expectabons or curiosily with communicale with peers bul has cngoing with peers or ohers.
: guage soime help. difficulies. O  Absence of spoken lnguage.
;"’m"“.’“ 1 Language may be moranae md 0 Alenatve or systematized methods of 1 Limited communiaion, Profund
ram;a:c. Language tiks funclional but somefimes unusual or commuricaion may be required. difficulbes communicaling by speech or
~ Follows sor il nules, 8 icsynrate (e.g. echoing mamorized O Mayuse an alematve communiation alher methods and is nol assisted by
mﬂa‘“ e phrases, stlied, pronoun canusion, role system, butnotyel efleclively. kadig questons )
dsm"imﬁam mpaliton, lenghy manolagues, pedantc a a wa]mddwsdmnmdmne Mayh-etpn-mhejmpomm
TREpanGS i comim! ). echuing of memsized words or e use of commnicaben syslam in pace.
3" demonstaBsprsedy 5 oy pe non-verbal but can use a lechnical steredypia and repetve lnguage. Frustalon, dstress, and posstie
peach (8., pich, tons, communication syslem and can Frequently dificull b fallow the aggression due b profound communication
ek} communicale through simple ges hires or individuaF's Irsin of houghtin a diffoutbes.
- - ;ﬂf:‘h?“’s Tde”m“"" mime. comversafion. Concrele visual supports (ral obpcts,
=] a?'gmlslf': 0 Some dificulty adusing language o O Ongaing diffcutes adjisting knguage o phobgraghs) are ohen essental,
= ummmph - jokas) varying socal siuatons. vanying social situalions (e g., oflen off Absence of most inleligitie words or
s lnﬁmzdh mml';n O Somefimes misnierrets body Bnguage, lopic, many misnlemetations and peculiar use of recognizatie language
E A has difficulty with conversabons, doasnl msinderstandings, ‘sulel sme” with g, significant echalaka, sterectypical
Z | communicaion folow the fow of a conversation. peers and adulls, oflen uses inagpropriate Ianguage).
.;'. O Somefimes appears naive, bess comments bul doesnl indesstand what O Sgnificant impairments adjusing language
= | POSSIBLE SOURCES OF sophisicated and Heal she did wrang). o varying soGid silualions fe.g., has no
< | INFORMATION O Occasiond cumsy body languane (e, 0O Comprehends only simple commands and sense of whal one saysloanadulve a
8 Fle review peculiar gaze, strng, nagmemalk takes camments very Beraly g, pEer v SoreReeper.
SpeechlLanguage assessmants ress confused by phrases suchas pullupyowr | O Student may be interpreled by ohers as
-Adaptve assessmants O W difficties undestanding and ks, being isve or hamssing sne she
-ADOS (Autism Diagnostic processing vedal information, espadiall 3 Frequentlyign in does nol “gef’ e rules and has sedous
Otservation Scabe) f dalivered quickdy, in 2 multi step format, diffculbes with boundary issues.
Commurication Subtest o if i of fguraive lnguage is
J.Dl-ﬂ{mm Dragnostic involed.
Inlerview-Revised Qualiadive 3 Somelmes scems disnierested in he clher
Abnormaiiles in side of a conversabion and may nol ask o
Communicatien) comment on Lhe ather's oughs.
TOPS (Test of Pragmatc Skils) | Exampies of Smporis

-Baacken Basic Concepl Scale
-CELF4 (Canical Evauation of
Language Fundamental - 41 Ed)
Other

O Some case managemend

O Small group of individualized insrucBion on an
intermitlent bases.

O Seme SLP consultation, visual suppor syslem
andior individualized instruclon.

O Teacher implements spacialized suppods and
stralagies in the dassrom, may have

mediated roe playing with pees.

O Inkegaied case management.
O Group suppod, inlerventions,
indiddusized instuchon an a mgular

[asis.
O Sincurd boltiled group lessons.
O Useof visud cues and suppars.

O Exiersive, inlensive nlegraled cse
mEnagemanl

O Delaled and direc!interention plan and
suppod sysem.
Spedidized and complex communicalion
syslem required for basic neads, and
specilized exportse required to maintain
Tiis syslem.

Behaviours/Emotional Functioning:

DESCRIPFTION OF DOMAIN &
POSSIBLE SOURCES OF
INFORMATION

Adapts and adjusts behavio ur
across environments and contexts
in order to meet social and
community expectations for
behaviowrs that are desirable,
socially accaptable and which
support |eaming.

Emotional Functioning (e.g., mood,
anxdely, compusions, thaught
problems, obsessve behaviours)

Mo tivation

POSSIBLE SOURCES OF
INFORMATION

-File review

-ADOS {Autsm Diagnostic
Obsewalion Scale) Steraclyped
Befavious and Reskicled hlerests
Sublest

-ADHR (Ausm Diagnostic Inardew-
Revised) Curmnt Bahaviour:
Restricied, Repeliive and
Sterelyped Patiems of Behaviour
VABS (Vineland Adaptve Behaviour
Scales)

-5IB-R (Scades of Independent
Behaviour-Revised): Maladapive
Bahaviour

-ACBC {Auchenbauch Chid
behaviour Checkist)

-BASC-2 (Behawviour Assessment
System for Children - 2 Ed)

BEHAVIOURS/) EMOTIONAL FUNCTIONING

infermitienty.

sefting.
O [Restécled range of inlerestsacklies

O Some interest in abiectsiparts of obipets,

pecplefintesstsiaciviies and avidly which intrudes on dassreom lunciioning

collects inflarmaBion on inlerest, bul nal O Stong need lo follow rouines in precse

intrusive. delal and readily distressed or anxious.
O Devekps O Frequentdificulies with

hat must be compleled. O Marked distress and resistance Lo rivial
0 Some infiesdbilityirigidity and may resist envimnmenta changes.

lensions bul usualy msponds i cued. 0 [Prescoupalion with parts of objects of
O Likes routine and somefimes unduly rapalive use of objects, and which oflen

diskessad by minor changes 1 the causes diskess Lpon separaon.

anvinment (a.g. 13ing a diflerent route O Ofen observed slerectypical andior

1 sehool), but can be redireciad. rapeflive body movements of pastire

atnormaities, butl stops Hinkenupled.

A B C
The student’s le vel of functioning
L B A hisfory and ikelihood of ongoing
IS’“"““’ exlails mild ”“"’am”“ a3 i impairment of functioning, but low Significant impaimment of funcioning occurs
nng infensity and nof necessanly in every across muftiple seffings

O [Engagement in reskicive, rpeffve
behaviours and infessls that sevemly limits
any other acliviies.

O [Persislen] precccupations with sodially
inappogriale logics.

O Ongaing, frequent sell sEmulblory
chamdlerisles, and is very diffcullio
diskacl

O Persistent adhemnce o nondunclional
raufineskitials and greal anxiely and
dsess if change is necessary.

O Trivial changes 1o schedules may resull in
axremaly high anidaly.

P o

butwill pulthem down if mquested. 0O Mofvaled by unique, individualized O [Persislent inapgropéale inlerestwih he use
O Occasional slemotyped andlor repeflive inleresls. and expharation of parks of oliecks or
bady movements {e.g., hand or finger O Appeas indifferentlo usual mofvalors, atachments lo uwusud dbjects ks intusive
twisting or flapping) or abnormlities of rawards of delerents. Low inlesst in and inferferes with aclivlies.
poshune {e.g., loe walking) peers. Consderable alohess. O Skesmolypic andfor repefiive movemenls
0 Maynol dways respond b usua O Palential 1o place saf and ohess alrisk. sqnfcanty mmpar (indoning.
dassroom molivalorns (e.g., social paise, O  Mayappear hirealaning {non-s pecific) O [Ramly engages in nleracion with ofhers.
e pressure) of delements (gnoding O Maymunfeae assigned area. O Severs Bnkums.
inapprapriale behaviour). O [Frequent dificulies modulating O [Batng andior runiing frequently allampled.
O Saome wiidrawal and indfferance 1o expression of amolions (e.g. skong O Damages property.
othars. reachons 1o ssemingly minos incidents) 0O [Pmlomed periods of severe aniety. Stress,
O Some bok of subBety or predision in O Ongoing anxety and easly overshelmed fabgue and sensory ovedoad cause
enxpression of emolion (e.g. distress or by everyday K demands. sgrifcant distress, panic atiacks™ and even
affection cut of peopodion Lo he siuaon. O [Frequent dificulty dislinguishing betwean Agresson.
O Minor levels of anxialy and warry. radity and make bebeve.
O Some dificully distinguishing belwesan
redity and make belave.
Examples of Supports
O Stuclured classnoom noulines, cues far O Consislenlchssmom rouines and highly O [Highly specialized and struchumd
. ne-direchons, and struclumd dassroom. individudized programming, chssoom
axplal explanaons. O [Frequentspecalired supparts and staff stuciures and behawviour ntervention.
O Inlermitient consullation and groug werk suppar and redirection requisd. O Constant, intensive stalf suppant.
from specalized stafl. O Inlervensons b diskact and mlenupl O Vewl scheddes, mdviduaized routines.
O Smal group, dassroam based, peer O Individuaiized progemmming, expici, O Unique, highly stuctured and directed
d L i dima! instruction. mofvalors.




Self-determination and Independent Living:

DESCRIPTION OF DOMAIN &
POSSIBLE SOURCES OF A B C
INFORMATION £
independence I access he lamer The student’s kevel of functioning
Socal communiy. A hisfory and ikelihood of ongoing
Meets and msponds b hie Student exhibits mild impaiments in impairment of functioning, but low Significant impaiment of funcfianing
demands of daily kfe. fundtioning occasionally and infermittently. | intensity and nof necessariy in gvery occurs across multiple seffings
-Acts independenty, making safting
mr:‘“m““?:l“‘-{“{m 1 Has most of the required sill sel and O Follows some roulhes, makes some 0 Do nol folow routnes andr perorm
urdus eolermel Infumnce. follows moslroutines and transibons. Fansions, compleles some basic salf achvities or parfcigale in dassroom
-Daily Living Skills: Dressing, Functions independenty in he scal care routnes, andior ke siis andlor sell routnes.
groming, salely realed enviranment mest of he fme. dimctin (eating, bldlng, piayng). O LUt desie lo achieve indegendence in
g;“c‘:“ S— 0 Some senstiles, presccupdions, o O Does nel yel geneslize laned skis. sall care and does nolcare for sal
gﬂ"m“m“-dmg' dsnleres! wih coting resulls n some 1 Figd behaviours recarding deting (6.0, Jeiletng, greming, dressing,
s“‘“- frptia add or unique pallens of dressing. resulls in odd or peculiar wavs of feeding).

4 Skepsoualy 3 Some lack of congam for groaming sk, dmssing. O Adolescent sexua behaviours may be
o o ovioamens and epechions O Frequenly disnterssled in groaming o otsassive and repetlve and sgnifcantly
#. | becoms more complicated they hygiene. interfirs with clssronm fnciming,

= = encampass hings such a5 abilly b O Leisure achvies are nolleamed
- ubrsequmumm.mmm.baa ncidentaly.
< &?fm Dumnims'mﬁm: choice- d z:;sg"“ olhars b & parsistent
z 5 y ) ue I physical aggres siveness |
Z | making decision-making, probiean- sel injuricus behaniour.
o Z | whing galsating, Lk O Noawareness of danger.
= o | perkmance, seti-requlation,
X~ | mofivaon, Iritiaton
= >  -Generalizes across settings
-
2 = poSSIBLE SOURCES OF
S . INFORMATION
o  FRereEw
3z | -Trnsilon meelings
] - -PATH {Plaming Attemalive Examples of Supports
w Tomosows with Hope) 0O Occasional reminders, cuging, uidance, O Regqular cueing, redimction, quidance and 0O Constanl direcl superision, guidance,
“MAPS (McGil Action plaming interventions, and supporL. simlegic suppan for problem sohing. redirecion and supenvision on a dally
System) O Some suppor or quidance with O Frequent supervsion and case bzt
-SIE-R (Seales of Indegendent ocoupationa goals. franagemnl O Supewision required for safety.
Bahaviow-Revised) Parsonal O Ongeing exploration of cammunity and O Extensive lanning and suppod required
Living Skills Sublest; Community posl secondary msources. for ransiions and far community
Living Skills O Dinectinstruclion and skalegies. programs.
VABS (Vinaiand Adaplive
Behaviour Scales)
-BRIEF (Bahaviour Ratng
Inveniory of Execuive Funclion)
TOPS (Test of Preblam Saving)
Cognition:
DESCRIFTION OF DOMAIN &
POSSIBLE SOURCES OF A B C
INFORMATION £
The students lev el of Fun ctioning
Thinks and reasons, profits from " P P A hisory and kedhood of ongoing
axperiences, and generalizes mmm:mm ’Tmmmm‘“" impaiment of functioning, buf low Signifcant impaiment of funconing
learning. int nfy infensify and nof necessanly in every 0ccurs across muliiple seffings
‘ermitfenty: saifing
Componenits: 0 Occasional prefesmnce for sameness and 0 Ongoing prefemnce for sameness, rigid O Extrame preferance lor sameness and
Reasming, abstactand conceptal familadty sometimes lmits curiosty 1o thinking, rule bound behaviours, and familiarity sgribcanty imgairs new
thinking, concepl farmation, new leaming experinces {e.q., stiden aversian 1o new obecs and experiences leaming (2 4., sudent may run away from
processing of sensary information may be show 1o show inleres! in new has he eflect of Bmiting curiosiy and new cbjects or xperiences, or may
and perceplion of skmulus arousal, acivilies, may show some msislance eXpOsIre 1 new leaming expenences. exparience them as threalening).
orentalion, allenfion, execufve leaming amyihing new o hal i nol O Ongoing difficulies with atending and 0 Sgnifcant and unusual patiems of
funclioning, memory, infamation, relaled Lo interests, and has some rouble shifing atiention which affocts leaming denim and 3 lendency 1o withdraw inlo
mm{mms.m learning from mistakes and understanding (e.g., alention Lo insignificant details or 2 complex, nnar workl which signifcanty
suiving thal sules often change). Emiled aspects, or altenion 1o 0o much alfects ability 1o leam,
0 Minor diffculies atlending and shifing stimul). Significant discrepancies within and
attention and samefimes distracted by O Frequent dificuies with fxdblity and between domains.
POSSIBLE SOURCES OF intemal or exiemal simul, bul respands if pmblam sohving in many areas. Ofien Severdy Emiled groblam solving which
INFORMATION cued. repeals same responses over and over. sgnifcanty imis independence.
z File review 0 Defbculty wih rmulligle cues or nfermation 0 Scatered developmental piofie in which O  Some skils/abites are extremaly poory
o WISC-1V (Wachsier inaligance from two sources althe same lime. some Siills/shilibes are very deayed, developed, while ofiers am age
— Seale for Chidren - 49 Ed ) O Ofen memodzes role responses rater while clhers are, of very near, age apprepriale of well above age
= S8V (Stnkord Binet Scale fer han understanding concepl. approgriale. axpeclaions.
= Chikdren - 51 Ed) O Some dificulies with problam sdhving O Tendencylo beam and use skills exaclly O  Li#e or no indersianding of menial stles
E TONK (Test of Non Verbal {planning, organizing, sequending, as laught and ongaing dificulbes (nlenfions , bebels, desires) of ohers.
~ [ — generafing allemalives). prducing new respanses o allermnalives .
=] LIPS (Leiter hiermaonal O Sklishbilies appear faily evenly O  (Ongoing problems understanding mental
o Parlamance Scas) devebped amoss asessed Feas. slales (inlenfions, bebels, desines) of
O  Canbeam information, bul may nol readily ofhers thal are nol concrele and readily
generalize or easily apgly the concepls obsarvable.
leamed.
O Some dificulty inderstanding mental
tales (ikenlions, bobols, destos) of
others halare nol concrele and readily
obsenvable.
Exsun ple & of Su pports
O Some case managamend O Infegraled case managemend O Exlersive inlersive inlagraled case
O Some adaplalions andlor modificalions O Frequent use of adaplalions andlor managameanl.
requinad . madificalions. O  Usesiunclional 1
on lifle skills.
O hiensive, complex remedialion.
O Comglex adaplalions andlor modfcalions
required.




Other Health Factors:

DESCRIPTION OF DOMAIN &
POSSIBLE SOURCES OF

OTHER HEALTH FACTORS

INFORMA TION A B 8

Associated health conditions The student’s ley el of functioning

9., Seizire disomer, l@umate A histary and lkelihood of ongaing

Bran Injury, Towreties, hearing Studant exhibits mild impalmments in impairment of funcioning, but low Significant impaimment of fundioning ocours
defiits) funcfoning occasionally and infermitienfly. | infensify and nof necessarily in every acoss muliple seffings
-Serrseq and arousal sefting.
modulation - Hypo of hyper 3 Same addiinal healh cancens, which O Assogded healh condiions thatl O Eximme, ongang, or poarly conroled
sanshites (hearng, vision, are manageabls. prduce multige devalopmental associled healt condifons acoss

tacie, vesbular and
prprocaptve, diaciony and
gusiony)

-Motor Functions |(Gmss and Fine
molor impairment s)

POSSIBLE SOURCES OF
INFORMATION

-File review

Ocapabonal Tharapy
Comsultalion/Assessmenl
-Physivherapy Consullation/
Assessment

“Peychislric avabialon
-Paediakic evauabm

-SI8-R {Scales of Independent
Bahaviour-Revised) Molor Sidlls

0O Healh condifion aflects dassmom
funcioning cocasionaly o intenshvely for
shod dumbons of fime.

0 Some avoidance of sensary & permoes
(.., some bk of eye conlact, books
“hirugh” clhers, lack of msponse b
certin sounds or deliyed respanse Lo
sounds).

0O Samefmes doas nol look al materials, or
respond ko auditory informaton.

O Some visud preccoupalions or
faschatons and seeking of unuswal

and/er inlense sensory expeniences (e.q.,

pracocupation wih minme image, Sghis,
smeliing, bsng)

O Some hypersensilivity ko, and distracon
by, cedain sounds.

O Some lack of sensifvily 1o low levels of
pan.

O Some adaplalions mquired for fine molor
difficulies or resistances to fine motor
tasks.

O Same gross molor difficullies (e.g.,
unusual gat).

behavioural and/or leaming challenges.
O Frequent unusual responses 1o sensary
shmuli and hy parsensiiviios 1o cerlain

sounds thal am nol distmssing 1o dhers.

O Reguiady seeks unisial and'er hlense
sensary expeninces je.g.,
pmacoupation with cedain viswal

otjects, smaling andlor asting) and cn

easly be over-roused.

O Frequent avoidance of common sensoty

experiences (a.g , fmquently shiresinis
space, looks “hirough” ofhers)
neonsistent response b audiory
shmuli).

0O Ofen does not bok at whal &/he i
woding on, oflen misses audiary
information.

O Usualy indesresponsive lo sensary
nput

O Ofen requises 2= sistance with fine molor

tasks such as ealing, iollaling el: ).

O Frequent, cngoing molor cumsiness and

ongoing difficuly with tasks equiring
molos shilks.

muliple selings.

O Sesking of unusual andlor inlense sensory
axparinoes are ongaing (e.g., mouthing,
lcking, fubbing), ane for sensory rather than
functional purpases, and take up major
amaurts of Bme.

O Pervasive avaidance of, or extsmme
hypersansitivity Lo, comimen sensoy
experences is engong, fequant and
severely imits ahility io leam and #1 in with
classraom routines.

O Canbinalion of associaled hedth
condifions hal produce profound rmubige
developmenial chalenges.

O Sigrifcant lack of ppropridle meponse o
pain (e.g., ignared or dramatically
overmeaclad 1o).

O Usualy requires hand 1o hand assislance 1o
perform fne molor ks .

O Extmme difficully with molor contral, which
severely impacks daily aclivibes.

E wamples of Supports

O Occasional menilodng of hedih
condiions.

O Occasional supervision for brief remaval
o alemale seling (a.g., cam down
fmeas).

O  Inlermitient consultaion and/or
specaiized suppon stafl.

O Adapled environment o mil sensory
stimudaton (e, waghled vests).

O Regular moniboring of healh condiions.

0O Reduires prgrammng adapaons
andlor modifications in hisher
educaiona prograr.

O Frequent consullation andior group wod

from specaized suppant staff.

O Requiady requises environmental
sugports or medificatiens.

O Frequent reminders and repellion of
auditory information.

O Exensive, individualized,
attenioninstruction and extensive addilional
sipparls.

O Exensive adaplaionsimodificaions o the
leaming emirenment and highly
individualized planning and supgort

O May requis a medical emergency plan and
exensive meniloring.

Assessments to administer in September:

The following assessments should be undertaken in September to provide a baseline of acquired skills
and those that need to be addressed further. These documents will provide information that will help

create the IEP to ensure the classroom is set up to best meet the needs of all pupils. Due to the

profiles of the children who attended the school, many of these observation checklists will be utilized

for all pupils in the class. Awareness of the skill level of all pupils in the social domain will allow for
lessons to purposefully address common areas of need as well as those specific to each pupil.

Support provided can be meaningfully adapted to the functional level of each student and will assist
those who work with each child to not only have a better understanding of the areas of strength and
need but will create a clearer picture of next steps. These observations will allow each child’s team to
collaborate more effectively and will provide a common language for all adults that interact with the

pupils.

School participation checklist

Participation in group work checklist
Class participation checklist




School Participation Checklist: 4 = 8 Grade

Student: Evaluator_

Diate:
leam; " the demonstrated skill level

Activity/SkilliBehavior

Key: G = generalized; M = mastered; L = learning; N = not ready to
EHIE =]

L=2

Comment

1. Responds io cassroom nies appropritly

2. Uses appropriate iouch to others (peers and
aduls)

3. Stays focused on feacher when aporopriate

=

Responds to individual insvuctions

Responds 1o group and conditional dinsctions

6. Typical dass routines are folowed without cues
[locates seat gels materials caf)

7. Does not isolate, Nangs out with peers

8. Responds io comversation of peers, aduls, or
both ot in comment)

9. Reguiany nitiztes socil imemction wit pesrs

10. Initiates conversation with pesers, adults o bof
[nods in comment)

11. Workactivity complesion raie i age-appropriaie

12. Waits patiently as approgriate i age group

13. Stays in assigned woek ocation
CEEYS i line. StayS With Qroup of am)

14. Conversations and iopics dscussed are age-
| approgrisi

15. Takes visual cues fom omer students; ilows
the lead

16. Sings of reciies in unison with 3 group Aag
Salute. 50001

Project

Date

Participation in
Group Work

Student Names

The student

demonstrates attentivenass

shows appreciation for
others' ideas

recalls relevant information

clarifies ideas

provides feedback

asks relevant questions

takes turns

contributes ideas

17. Shares age appeopriaiely (bals, games, snacks
Bl )

18. Assens seif apmpriately When pesr ries o e
SOMEING o 15 eased

19. Does not exnhiit Slereotyped behavior (7o figid
rouines, dd of intense habitsiinerests)

20. Uses age-approprigie objectsiequipment in a
‘tygical mannier iballs, Same Soy &t |

2. Sustains atiention o task for work

. includes everyone

paraphrases

elaborates

-

criticizes ideas, not paople

disagrees politely

22, Susiains foqus on assigned |or chosen) ieisure

ackvity (3peCiy SSTQediChosan in comment)

24 Takes ums in acivities with peers (waits and
TECOgNizes when it is hismer urn

Total the numiber of checks [¥') in each columa
Divids the Todal by 24 10 defemine the perceniags

] Percentage of Skills per Levsl

© 2008 Awtzm & Bstavior Traznang Associams

Group-Particlpation Checklist: Adapied from Grades 5 to 8 English Language Aris: A Foundation for implementation

(Manliaba Education and Training BLM-55).

Class Participation Checklist

| Assess sludent parlicipation in the clasaroom by using observable student behaviour as a criterion. Put 8 + beside the

sthudent's name in the column for the observed bahaviour when it coours.

Student Names

_Observable

Takas part in
class or group
dESCUSSIONS

Beha

Asks quaslions

Answers leacher
and studen
quastions

viours

Lisbarns when
shudeni or
teacher spaaks

Makes

| canstructive or
positive
commeants 1o
otfver studens

Bacomes
invakved in

| planned aclivilies
Anpids
intesrupting a
lezson of sludent
prasentation

Adapbad frome Toronto District Schoal Boeed. (1989). Strategies and Tools for Plamming, A

W, and E



Grade 6 Sample Lesson Plans

Math

Curriculum Reference:
A1l demonstrate an understanding of place value for numbers greater than one million.

Learning Objective:
To demonstrate understanding of place value to one thousand.

(Introduction to place value to determine level of student understanding; to serve as planning guide
for the unit of work.)

Social Goal for Q:
*This would be linked to an IEP goal. *

| feel that social relationships and belonging is most critical for Q (and his peers) at this time. Kluth
(2010) and Kagan & Kagan (2009) present many practical ideas for teachers to create conditions in

a classroom that provide opportunities for building relationships and the skills necessary to maintain
them. A meaningful social goal will be included in each lesson that will be connected to the needs of
the student. Social skills will be explicitly taught to the class through role play, social stories and
cooperative learning lessons.

To take turns with his partner. Sharing his ideas and then listening to his partner when they share
their ideas.

Success Criteria:

ALL students must have 3 representations for each number and be able to show their partner their
ideas.

MOST students should work with numbers into the thousands with 3 or more representations for
each number and take turns sharing and listening when showing their ideas.

SOME students could work with numbers up to one million and show active listening (eye contact,
body orientation, nodding) when their partner is sharing.

Lesson Content and Adaptations:

1. Check baseline understanding of number by asking how many ways can you represent/show
the number 13? (place value blocks, numerals, 12+1, tally, $13.00, etc.) Go through a few
examples as a class, students using their whiteboards to show their thinking.




2. THINK-PAIR-SHARE: Students THINK about what they know or have learned about the topic

for a given amount of time. Each student should be PAIRed with another student. Students
SHARE their thinking with their partner, discuss ideas, and ask questions of their partner
about their thoughts on the topic (Kagan & Kagan, 2009).

(Students will all receive explicit teaching of this learning structure, with role playing of each
stage.)

Students will be given a set time (with a visual countdown timer on the SMART board) to
record their own ideas. They will then share what they have done with a partner and will
add to their own work as new ideas are introduced. Repeat with a few numbers, adjusting
difficulty level as necessary.

Students will be given a challenge number (based on skill level shown during partner work)
to represent with their partner using the same ideas practiced together.

Additional Adaptations for Q by:

Content

If Q demonstrates he cannot yet be successful with three digit numbers, he can go back to
one or two digit numbers as necessary until his instructional level is established. The
success criteria would be adapted to include his functional level. As place value is very
abstract, many visual representations of number will provided throughout the lesson and
unit, modelling as needed.

Process

Q may require extra modelling in turn taking, sharing, listening and acceptable comments to
make regarding his partners ideas. A visual step-by-step (words and pictures) of the process
(THINK-PAIR-SHARE) would be available and Q would be shown how to use the checklist to
support his interactions. Allow Q to share his ideas first.

Product

Providing manipulatives for Q to place on his paper rather than having him write/draw may
support his demonstration of understanding. As Q likes using a computer, he could present
his work on a laptop rather than paper. Q enjoyed representing his ideas with modelling
clay in the previous year so this could also be an option.




Language Arts

Curriculum Reference:
C3 Write a variety of imaginative writing (poems) featuring well-developed ideas through the use of
sensory detail.

Learning Objective: To make observations using all five senses to create a poem.

Social Goal for Q:
*This would be linked to an IEP goal. *

To use positive comments when sharing with his partner. (Provide phrases he could use and role
play will have been carried out prior to using this with his peers).

Success Criteria:

ALL students must make at least 1 observation for each sense.

MOST students should have more than 1 observation for each sense.
SOME students could include figurative language to describe each sense.

Lesson Content and Adaptations:
1. Read some example poems that use the senses for descriptions. Have students draw/
model/record any images that come to mind. Share with a partner.

2. Explain that we are doing a senses investigation to help with our poetry today. Take the
class outside. Using their recording sheet, focus on each sense, one at a time. Children find
their own space on the playground and look around them (see). Then they record on the
sheet what they see Repeat this with the other senses.

@ See

r}b Smell
6 Taste

Feel

©

3. Return to the classroom and share with a talk partner what they recorded.

4. Students use their observations to write a simple poem. (I see, | hear, etc.). Encourage use
of word books for descriptive language.




Additional Adaptations for Q by:

e Content
Provide a copy of the poems being read on the SMART board or provide a copy for Q to look
at as it is read.

e Process
Q could use the class camera to take a photo of what he sees/hears/feels etc. rather than
writing his answers. He could also use the laptop to type his observations as he enjoys using
the computer and is able to

e Product
Q could type his poem, following a template. A word book would be available for reference
to assist Q in adding in adjectives to describe his observations. He could then post his poem
to his blog page. (All students will have a blog to serve as a portfolio throughout the year.)

Health and Career Education

Curriculum Reference:
C1 describe the benefits of attaining and maintaining a balanced, healthy lifestyle, including the
benefits of being physically active, healthy eating practices and an emotionally healthy lifestyle.

Learning Objective:
To identify the food groups and the correct portions for a child in grade 6 to have every day.

Goal for Q:
*This would be linked to an IEP goal.*

To give one star (positive comment) and one wish (something they could try to do differently next
time) to a peer after listening to their presentation.

To listen to one peers star and wish on his own work without losing his temper. (This would only be
included in the lesson with prior role play and modelling with Q.)

Success Criteria:

ALL students must identify each of the food groups.

MOST students should provide at least 2 examples of foods from each group.

SOME students could identify portion sizes and nutritional value for each food group.

Lesson Content and Adaptations:
1. Using the following website, children will investigate Canada’s Food Guide to determine what foods
they should be eating and how much of each food group they should eat to be healthy.
http://www.hc-sc.gc.ca/fn-an/food-guide-aliment/tour/food guide-eng.php

2. Using the provided guiding questions, children will tour the food guide. To present their findings,
children will create a summary (PowerPoint presentation, poster, story, menu, rap, collage) to share
with the class.

Guiding questions: What are the food groups? Give at least 2 examples of foods in each food group.
How much of each food group should someone your age eat every day?



http://www.hc-sc.gc.ca/fn-an/food-guide-aliment/tour/food_guide-eng.php

3. Students will generate a star and a wish for at least 2 peers following their presentation. Brainstorm
some examples of “good” star and wish comments and display these during sharing time. Model
thoughtful comments to the students following each presentation.

Additional Adaptations for Q by:

e Content
As Q enjoys computers and is able to use this tool independently, he should not need any
further content adaptations. The website is “child-friendly” with many visuals so Q should
be able to access the information directly from the website.

e Process
Provide Q with a template to fill in (electronically) with the guiding questions. Teach Q how
to take screen shots and to copy and paste images.

e Product
Allow Q to choose how he would like to represent his findings and support him in this choice
(specific program features, shortcut keys, etc.)
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